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ABSTRACT

The escalating global environmental crisis—characterized by ecological degradation, climate change, and declining
environmental awareness—poses serious challenges to educational institutions, including Islamic education. This study
examines the integration of ecotheology within multicultural Islamic education as a strategic approach to strengthening
moderate religious character and enhancing environmental awareness among learners. The main issue addressed is the
limited incorporation of ecological ethics and multicultural values in prevailing instructional practices, which often
prioritize cognitive achievement while insufficiently fostering moral responsibility toward social pluralism and
environmental stewardship. Employing a qualitative descriptive method through systematic literature review and
document analysis, followed by thematic content analysis, this research develops an integrative educational model
linking theological foundations, multicultural pedagogy, and praxis-oriented learning. The findings demonstrate that
embedding ecotheological principles—particularly stewardship (khilafah), balance (mizan), and trust (amanah) within
dialogical and inclusive pedagogical strategies contributes substantially to the formation of moderate character traits,
including tolerance, empathy, cooperation, and peaceful coexistence, alongside the internalization of pro-
environmental attitudes and sustainable behaviors. The study concludes that ecotheology-based multicultural Islamic
education constitutes a transformative paradigm for cultivating holistic learners who are spiritually grounded, socially
harmonious, and ecologically responsible, thereby supporting the realization of sustainable and peaceful communities.
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INTRODUCTION

The accelerating global environmental crisis
encompassing ecosystem degradation, climate change,
deforestation, pollution, and hydrometeorological
disasters has increasingly demonstrated that
environmental destruction is not merely an ecological
problem but also an ethical, spiritual, and cultural
dilemma. Numerous studies argue that environmental
degradation is closely tied to moral crises and
exploitative, anthropocentric human-nature
relationships that position nature solely as an economic
resource rather than a divine trust to be preserved [1],
[2], [3]- In multicultural societies, these ecological
challenges are compounded by diverse cultural and
religious perspectives that influence collective
responses to environmental issues [4], [5].

This reality was starkly illustrated by the flash
floods and landslides disaster in Aceh, North Sumatra,
and West Sumatra in late November 2024, which
claimed 442 lives and left 402 people missing, with
several regions experiencing prolonged infrastructural
isolation due to severe landslides. Environmental
damage was further evident in West Sumatra, where
thousands of logs and waste were washed ashore at

Pantai Parkit, Padang City, disrupting fishing activities
and prompting investigations into potential links with
uncontrolled  logging  practices. Such events
demonstrate that natural disasters are not solely
natural phenomena but rather the cumulative outcome
of ethical neglect and environmental mismanagement.

In this context, education plays a critical role in
cultivating  ethical awareness and ecological
responsibility. Islamic education, grounded in the values
of khildfah (human stewardship of the earth), amanah
(divine trust), and mizdn (cosmic balance), offers a
substantial framework for fostering spiritual ecology.
However, Islamic educational practices often remain
predominantly focused on ritualistic and cognitive
dimensions, with insufficient integration of ecological
ethics and moderation values within multicultural
contexts [6], [7].

Previous scholarly works provide important
foundations for strengthening eco-conscious Islamic
educational models. Mohamed [8] emphasizes that
Islamic education integrated with eco-ethics and
community  engagement  significantly = enhances
environmental awareness and collective responsibility.
In Indonesia, Risana et al. [9] highlight the effectiveness
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of the eco-pesantren program in cultivating
environmental stewardship among students through
habituation practices and the integration of religious
values into everyday learning activities. Yusuf et al. [10]
similarly demonstrate that Islamic-based character
education contributes to the formation of
environmental responsibility by embedding ethical
ecological consciousness within religious learning
processes.

From a theological-conceptual standpoint, Nelly’s
review of multicultural theology [11] underscores the
importance of pluralistic dialogue as a necessary
foundation for socially responsive theology in diverse
societies. Blegur [12] further advocates for an
integrative theological approach capable of addressing
contemporary humanitarian and ecological challenges.
Complementing these perspectives, Maksum et al. [13]
show that ecotheology provides a practical ethical
framework for environmental protection initiatives,
particularly in  community-based  water-spring
conservation programs rooted in spiritual values and
local wisdom.

Despite these significant contributions, existing
studies tend to examine eco-ethics, character education,
multicultural theology, and ecological activism in
isolation, without explicitly integrating these
dimensions into a comprehensive framework of
multicultural  Islamic  education grounded in
ecotheology aimed at strengthening both moderate
character and environmental awareness. Research
addressing the combined role of religious moderation
and ecological responsibility within a unified
pedagogical model remains limited, especially in
connection with large-scale environmental disasters
such as those recently experienced in Sumatra.

Therefore, this study aims to analyze the concept
and implementation of “Ecotheology-Based
Multicultural Islamic Education as a Strategy for
Strengthening Moderate Character and Environmental
Awareness.” This research seeks to contribute to
contemporary discourse on transformative Islamic
education by offering a holistic pedagogical paradigm
that nurtures spiritual integrity, social harmony, and
sustainable environmental ethics.

RESEARCH METHODS

This study employed a qualitative descriptive
research design [14] aimed at exploring and
conceptualizing the integration of ecotheology within
multicultural Islamic education as a strategy for
strengthening moderate religious character and
environmental awareness [15], [16], [17]. A qualitative
approach was selected to enable an in-depth
understanding of theoretical paradigms, pedagogical
frameworks, and value integration processes derived
from Islamic theological sources, educational literature,
and prior empirical studies on eco-conscious religious
education [18], [19], [20].

Data were obtained from multiple sources
comprising: Primary literature, including classical
Islamic texts related to ecological ethics, human
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stewardship (khilafah), trust (amadnah), balance
(mizan), and moderation (wasatiyyah);
Contemporary scholarly works, including peer-
reviewed journal articles, books, and policy documents
addressing ecotheology, multicultural education,
religious moderation, and character education; and
Contextual documentation, such as reports on recent
environmental disasters in Indonesia and official
publications  from  disaster = management and

environmental agencies, to provide real-world
relevance to the theoretical analysis [21], [22].
Data collection was conducted through

systematic literature review and document analysis.
Relevant publications were identified via academic
databases (e.g, Google Scholar, Scopus-indexed
journals, and national repositories) using key search
terms such as “Islamic education,” “eco-theology,”
“multicultural education,” “religious moderation,” and
“environmental awareness.” Selected literature met
inclusion criteria focused on theoretical discussions,
empirical studies, and policy analyses published
between 2010 and 2024 that addressed ecological
ethics, Islamic education, or multicultural pedagogical
approaches [23], [24], [25].

Official reports and media documentation on
environmental disasters were also reviewed to
contextualize ecological challenges faced in Indonesia.
All sources were screened for academic credibility,
thematic relevance, and contribution to the integration
of Islamic educational values and environmental ethics
[26],[27], [28], [29].

The data were analyzed using a thematic content
analysis technique. This process consisted of four main
stages: Data reduction, involving categorization of
materials into core themes: ecotheology concepts,
multicultural pedagogy, religious moderation values,
and environmental character education; Coding,
whereby significant statements, concepts, and
pedagogical strategies were systematically labeled and
grouped; Thematic synthesis, integrating coded data
into an analytical framework connecting Islamic
theological values with multicultural educational
objectives and environmental ethics; and Interpretative
analysis, which formulated a proposed conceptual
model of ecotheology-based multicultural Islamic
education as a mechanism for moderating religious
attitudes and fostering environmental stewardship [16],
[30], [31].

To ensure credibility and trustworthiness, this
study applied triangulation of data sources by
comparing classical Islamic literature, contemporary
scholarly research, and real-world contextual
documents. Peer debriefing was used through critical
discussion with academic colleagues to refine
interpretations and thematic formulations. Audit trail
techniques were employed to maintain transparent
documentation of literature selection, coding
procedures, and analytical decisions. The dependability
of the findings was strengthened through consistent
application of analytical protocols, while confirmability
was maintained by grounding interpretations in
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documented textual evidence [18], [32], [33], [34], [35],
[36].

As this study was based exclusively on literature
review and publicly available documents, it did not
involve human subjects and therefore required no
institutional ethical clearance. Nevertheless, ethical
academic practices were strictly followed through
appropriate citation, avoidance of plagiarism, and
faithful representation of all referenced materials [37],
[38], [39], [40].

RESULT AND DISCUSSION
Ecotheological Foundations of Environmental Ethics

The first thematic domain highlights ecotheology
as the ethical basis of Islamic environmental education.
Data analysis shows the dominance of theological
concepts such as khilafah (human stewardship),
amanah (divine trust), tawazun (cosmic balance), and
rahmah (universal compassion) as moral drivers
shaping students’ awareness toward environmental
responsibility [41], [42], [43]. These concepts reposition
human beings not as exploiters of nature but as ethical
guardians accountable before God.

This result aligns with several Islamic eco-ethical
discourses emphasizing that religious education should
integrate spirituality and ecological consciousness as
inseparable dimensions of faith formation. Nasr argues
that environmental crisis is fundamentally rooted in
spiritual degradation, thus Islamic education must
revive sacred ecological understanding to restore
harmony between humanity and nature [44]. Similarly,
Izzi Dien asserts that classical Islamic theology
inherently contains ecological ethics embedded within
Qur’anic cosmology and prophetic traditions [45] These
perspectives reinforce the current finding that
ecotheology is not a modern construct but a revival of
integrative Islamic worldview essential for sustainable
education.

Multicultural Pedagogy as Educational Mediator

The second theme identifies multicultural
pedagogy as a key mediation strategy between
theological insight and socio-cultural character
formation. Thematic coding revealed instructional
practices emphasizing dialogical learning, comparative
religious understanding, cooperative projects, and
inclusive classroom discussion. These approaches
embed ecotheological values into pluralistic social
contexts, ensuring that environmental ethics are not
propagated dogmatically but through empathetic and
participatory pedagogical encounters [42], [46], [47]-

Supporting this result, Banks emphasizes that
multicultural education functions to develop democratic
values, social empathy, and collective problem-solving
skills critical for sustainability education [48]. Bennett
likewise maintains that intercultural pedagogy
broadens ethical sensitivity toward diversity and shared
global responsibility [49]. The integration of
multicultural values within Islamic education thus
substantiates a pedagogical shift from mono-religious
instruction toward cross-cultural ethical engagement
relevant to environmental stewardship.
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Integrative Learning Processes

The third thematic outcome concerns integrative
learning processes, combining textual understanding
with reflective inquiry and community engagement.
Analysis shows that the most effective learning patterns
involve: (a) the inclusion of environmental
jurisprudence (figh al-bi’ah) within Islamic studies
curricula; (b) reflective discussion of real ecological
disasters, such as flooding and deforestation cases in
Indonesia; and (c) participative ecological practices
including tree planting, waste management, and clean-
water conservation programs [50], [51], [52].

This finding is supported by Tilbury, who
highlights that sustainability education becomes
transformative only when it shifts beyond cognitive
learning towards experiential participation [53].
Sterling further argues that education must adopt a
holistic paradigm linking knowledge, values, action, and
social engagement to nurture genuine environmental
citizenship [54]. Therefore, this study strengthens the
argument that integrative learning—merging
theological teaching with experiential education—is
essential to internalize eco-ethical values among
students.

Transformative Character Outcomes

The final thematic category indicates the
emergence of dual educational outcomes: strengthening
moderate  religious  character and  fostering
environmental awareness. Moderate character is
reflected in tolerance, collaborative ethics, social
empathy, avoidance of extremism, and peaceful
religious attitudes. Environmental awareness manifests
in daily conservation habits, ecological mindfulness, and
moral responsibility toward sustainability [55], [56].

These findings corroborate the humanistic
character education model proposed by Lickona, which
asserts that character education must integrate moral
cognition, moral feeling, and moral action to produce
sustainable behavioral change [57]. In the Islamic
context, Abdullah and Hassan argue that nurturing
moderation (wasatiyyah) through holistic religious
education contributes significantly to shaping peace-
oriented and socially responsible citizens [58].
Correlatively, Palmer wunderscores that ecological
awareness evolves effectively when environmental
education addresses students’ moral and spiritual
identities rather than merely scientific literacy [59].

This synergy between religious moderation and
environmental spirituality reinforces this study’s
finding on their reciprocal nature: moderate religiosity
cultivates ethical responsibility toward nature, while
ecological consciousness nurtures humility, gratitude,
and restraint—core virtues of moderate Islamic
character.

Theoretical Synthesis

The cumulative analysis demonstrates that
ecotheology-based multicultural Islamic education
operates as an integrated pedagogical system. Data
collected via literature documentation and analyzed
thematically reveal interconnected pedagogical
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mechanisms: ecotheology provides the moral-
theological foundation [44], [45]; multicultural
pedagogy mediates socio-cultural transmission [48],
[49]; integrative learning ensures praxis-based
internalization [53], [54]and transformative outcomes
produce balanced religious moderation and ecological
consciousness [57], [59].

Contrary to earlier research that examined eco-
pesantren programs [9], character education [3], or
multicultural theology [11], [12] independently, the
present study advances a comprehensive framework
that unifies theological, pedagogical, and ethical
perspectives into a single conceptual model of character
transformation.

CONCLUSION

This study concludes that ecotheology-based
multicultural Islamic education constitutes an
integrative = educational = paradigm capable of
simultaneously strengthening religious moderation and
environmental awareness. Drawing on data obtained
through systematic literature review and document
analysis and examined using thematic content analysis,
four key mechanisms emerge as determinative for this
transformative process. First, ecotheological
foundations rooted in Islamic theological concepts such
as khalifah (stewardship), amanah (trust), tawazun
(balance), and rahmah (compassion) establish a
normative ethical framework positioning environmental
stewardship as a religious obligation rather than a
peripheral social concern. This theological grounding
provides the moral legitimacy necessary to embed
ecological ethics within Islamic education.

Second, multicultural pedagogy functions as a
mediating dimension that translates ecotheological
values into inclusive socio-religious learning. Dialogical
instruction, intercultural engagement, and community-
based collaboration enable students to cultivate
tolerance, empathy, and social responsibility alongside
ecological consciousness, reinforcing principles of
religious moderation (wasatiyyah). Third, integrative
learning processes—Ilinking textual studies, reflective
inquiry, and experiential environmental action—
facilitate the internalization of eco-ethical values.
Educational activities related to environmental
conservation, disaster reflection, and community
service demonstrate that sustainability education
becomes most effective when theology is directly
connected to lived practice.

Fourth, the implementation of this educational
model yields transformative character outcomes,
manifested in moderate religious attitudes, peaceful
coexistence, social empathy, and everyday ecological
responsibility. The data indicate that religious
moderation and environmental awareness mutually
reinforce one another: moderation nurtures ethical
humility toward nature, while ecological consciousness
strengthens the moral-spiritual core of Islamic identity.

Collectively, this research presents a holistic
framework of Islamic education that unites theology,
pedagogy, and praxis to address contemporary
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environmental challenges while promoting peaceful
religious character. The findings extend existing
ecological and multicultural education studies by
offering a fully integrated eco-multicultural Islamic
pedagogical model for character transformation.

Recommendations
Based on the findings and conclusions, several
strategic recommendations are proposed:
1. Educational Policy Development
Islamic educational institutions and
policymakers are encouraged to institutionalize
ecotheology-based curricula, formally integrating
environmental ethics (figh  al-br’ah) and
multicultural perspectives into Islamic religious
education at all levels. This curricular integration
should be aligned with national sustainability
agendas and programs for strengthening religious
moderation.
2. Pedagogical Practice Enhancement
Teachers and lecturers should adopt
dialogical, participatory, and community-based
learning strategies that emphasize intercultural
engagement and ecological praxis. Training
programs for educators should specifically include
modules on multicultural pedagogy, eco-theological
instruction, and experiential sustainability
education.
3. Institutional Sustainability Programs
Madrasahs, pesantrens, and universities
should implement institutional eco-initiatives—such
as waste management systems, reforestation
programs, water conservation projects, and disaster-
awareness  education—so  that  educational
philosophy is reinforced through concrete
environmental practice.
4. Community and Interfaith Collaboration
Educational institutions are encouraged to
collaborate with local communities, environmental
NGOs, and interfaith networks to promote cross-
cultural ecological initiatives. Such cooperation not
only amplifies environmental impact but also
strengthens social cohesion and peacebuilding
across religious and cultural differences.
5. Future Research Directions
Further empirical field research is needed to
examine the direct behavioral impacts of
ecotheology-based multicultural education on
students and local communities. Mixed-method or
longitudinal designs could measure attitude change,
pro-environmental behavior, and tolerance
development over time. In addition, comparative
studies across regions and educational institutions
would enrich understanding of context-specific
models for eco-theological pedagogy.
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