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ABSTRACT

Learning experiences are essential in shaping students' thinking abilities, attitudes, and motivation. At the elementary
level, effective teaching must position students as active participants who construct knowledge through direct
experience. From a constructivist perspective, knowledge is actively built through interaction, exploration, and
reflection within meaningful learning environments. This study aims to describe and analyze the learning experiences
of elementary school students engaged in constructivist-based learning using Busy Book as an instructional medium. A
descriptive qualitative approach was used, involving observations, interviews, and documentation with 29 second-
grade students and one classroom teacher. The findings showed that Busy Book promoted active engagement,
increased self-confidence, and developed students' speaking skills, creativity, and collaborative abilities. The
manipulative and exploratory nature of the Busy Book allowed students to understand abstract concepts concretely
while fostering reflective thinking. The teacher acted as a facilitator, guiding students to construct understanding
through meaningful experiences. In conclusion, the study demonstrates that Busy Book effectively supports the
application of constructivist learning principles in line with the Merdeka Curriculum and serves as a creative medium
for active, collaborative, and engaging learning in elementary education.
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INTRODUCTION
Elementary education serves as a foundational

Previous studies show that innovative
instructional media strengthen the application of

stage in developing children's thinking, communication,
and social skills. At this developmental stage, students
achieve optimal understanding through direct and
meaningful experiences that allow them to actively
construct knowledge. This view aligns with
constructivist learning theory, which emphasizes that
learning occurs when students actively build their
understanding through experiences and interactions
with their environment [1]; [2]. In this framework,
teachers no longer act as the sole source of knowledge,
but as facilitators who assist students in connecting new
information with prior experiences [3]; [4].

In the context of the Kurikulum Merdeka
(Independent  Curriculum), the application of
constructivist ~ principles  becomes increasingly
important as it supports student-centered learning.
Teachers are encouraged to design contextual, creative,
and experience-oriented learning environments that
empower students to explore, process, and interpret
information independently [5]; [6]. Learning that
encourages active participation, collaboration, and
reflection not only develops critical thinking skills but
also allows students to interpret and derive meaning
from their educational experiences [7]; [8]; [9]-

constructivist principles in elementary classrooms. For
example, the use of Quiet Book has been reported to be
effective in improving speaking skills through
manipulative activities that stimulate exploration and
active participation [10]; [11]. Such media also
increases student motivation and involvement in
thematic learning [12], as well as fostering logical
thinking and learning motivation through contextual
learning experiences [13]; [14].

Meanwhile, other interactive media, such as
Busy Book, has also been shown to improve
communication skills and classroom participation [15].
This media helps students actively participate in
learning and interact with their peers, making learning
more concrete and enjoyable [16]. Therefore, Busy Book
holds significant potential in supporting constructivist-
based learning in elementary classrooms [17]; [5] ;[18].

Students' involvement in experience-based
learning through Busy Book not only improves their
language and speaking skills but also strengthens their
cognitive and social skills [19]; [20]. Through tasks such
as assembling, matching, and exploring themes,
students can link abstract concepts with real-world
experiences  while  developing communication,
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interaction, and creativity skills [21]; [22]. Thus, Busy
Book serves as a bridge between abstract knowledge
and meaningful real-life learning [23]; [24].

Previous studies also indicate that the use of
instructional media such as Busy Book can significantly
improve students' speaking skills, fostering the
development of better social and language skills among
young learners [25]; [5] ;[26]; [27]. These studies also
highlight the importance of media that enables creative
exploration and collaboration in learning [28]; [17];
[29]. It also shows that Busy Book not only improves
learning outcomes but also stimulates social
engagement and interaction between students in
classroom activities [30]; [4]; [31].

The scientific novelty of this research lies in its
focus on exploring students' learning experiences
through the use of Busy Book within the constructivist
framework. Rather than merely assessing the
effectiveness of this media in improving learning
outcomes, this research qualitatively examines the
processes of interaction, reflection, and meaning-
making that occur during learning activities [32]; [33].
This approach contributes both theoretically and
practically to understanding how experience-based
learning media foster interactive, collaborative, and
meaningful learning in alignment with the Kurikulum
Merdeka [34]; [35].

Based on this rationale, this study aims to
describe and analyze elementary school students’
learning experiences through the use of Busy Book in
constructivist-based learning. This objective is expected
to deepen the understanding of how constructivist
principles support the development of active and
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meaningful learning among elementary students [25];
[22]; [21].

RESEARCH METHODS

This study employed a descriptive qualitative
approach to explore in depth elementary school
students’ learning experiences through the use of the
Busy Book as an instructional medium. This approach
was chosen because it aligns with constructivist
principles, which emphasize meaning-making through
direct experience and social interaction within the
learning context [28]; [4]. Therefore, the study did not
merely describe learning activities, but also examined
how students constructed understanding through
interaction, exploration, and reflection during the
learning process.

To strengthen the qualitative findings, the study
also used simple descriptive numerical data (e.g,
frequencies and percentages) derived from classroom
observations. These descriptive figures were not
intended for statistical generalization, but were used to
support and clarify qualitative interpretations,
particularly in describing patterns of student
engagement and participation.

The research process followed a systematic
sequence comprising planning, data collection, data
analysis, and interpretation of findings. Data were
collected through participant observation, in-depth
interviews, and documentation, allowing the researcher
to capture students’ learning experiences
comprehensively. The data were analyzed iteratively to
identify key themes and meaning patterns that
represent  students’ learning  experiences in
constructivism-based learning, as illustrated in Figure 1.

Planning

~\

!

Data Collection

U

Data Analysis

U

Interpretation of Students’ Learning
Experiences Through Busy Book

Figure 1. Research flow: planning, data collection, data analysis, and interpretation of students’ learning experiences
through Busy Book.

1. Planning Stage

In the initial phase, the researcher designed a
research framework, selected the research site, and
purposively chose participants [36], [37]. The
participants comprised 29 second-grade students
and one classroom teacher from an elementary
school in Gunungkencana District, where Busy Book
was implemented as a teaching tool. To ensure
comprehensive data collection, the researcher

developed observation guidelines, interview
protocols, and field notes to document the learning
phenomena throughout the study.

2. Data Collection The study employed three key data
collection techniques:

Participant Observation: technique
involved observing students’ engagement,
interaction patterns, and learning dynamics during
the use of Busy Book, with a focus on how students

This

233



Jurnal Inovasi Pendidikan dan Sains

interacted with the materials and with each other.
In-depth Interviews: The classroom teacher was
interviewed to gather insights on their perceptions
of the Busy Book, including the challenges they faced
and how they integrated the tool into the classroom
setting. Documentation: This included photographs
of classroom activities, field notes documenting key
moments, and samples of students' creative work
produced through Busy Book activities. These were
used to strengthen the validity and reliability of the
data [32], [38].

These data collection methods were

complementary, allowing for a holistic
understanding of students' learning experiences
through Busy Book.

. Research Instruments

In qualitative research, the researcher is the
primary instrument who directly observes, interacts
with participants, and analyzes the data. To maintain
rigor and consistency, supplementary tools such as
structured observation sheets and interview guides
were used. This allowed for a flexible, yet systematic
approach to data collection while ensuring that the
research captured the natural meaning and context
of classroom interactions [39].

. Data Analysis

The data analysis followed the interactive
model proposed by Miles and Huberman [40],
structured in three stages: Data Reduction: The
researcher focused on selecting, simplifying, and
categorizing data into Kkey themes, such as
engagement, reflection, and meaning-making. This
helped narrow down the vast amount of data into
manageable segments that directly addressed the
research questions. Data Display: Findings were
presented through descriptive narratives, tables, and
visual representations to clarify the relationships
between observed phenomena, helping to convey
complex data in an accessible format. Conclusion
Drawing and Verification: The researcher analyzed
the significance of the findings, ensuring that
conclusions were grounded in the data and reflected
a coherent interpretation of the students’ learning
experiences. The validity of these conclusions was
ensured through ongoing verification with the
teacher and the research team.

The analysis was iterative, with constant
feedback loops from data collection to final
interpretation, ensuring depth and contextual
relevance.

. Data Trustworthiness

To ensure the credibility and trustworthiness
of the research, triangulation of data sources and
techniques was employed. This included comparing
data from observation, interviews, and
documentation, along with member checking to
verify the findings with the teacher [39], [38]. This
multi-layered approach enhanced the reliability and
authenticity of the study’s conclusions, ensuring that
the results accurately reflected the learning
experiences of students using Busy Book.
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By following this rigorous process, the
research was able to provide a detailed and
comprehensive account of how Busy Book shaped
students’ learning experiences, emphasizing
interaction, collaboration, reflection, and the
construction of meaning core elements of
constructivist learning.

RESULT AND DISCUSSION
The results of this study highlight the positive
effects of using Busy Book activities within a
constructivist framework on the learning experiences of
second-grade students. The activities facilitated high
levels of active engagement, improved communication
skills, fostered creativity, and encouraged collaboration
among students. By integrating thematic, manipulative,
and exploratory components, the Busy Book allowed
students to engage with learning materials that
connected abstract concepts to tangible experiences.
These results align with the constructivist belief that
learning is most effective when students actively
participate and construct their own knowledge through
direct experience and social interaction, as emphasized
by previous studies [1]; [5].
1. Active Engagement and Student Participation
Observational data showed that students
participated actively in Busy Book activities, asking
questions, engaging in discussions, and collaborating
in small groups. This is in line with constructivist
theories, where active participation is fundamental
for learning, as knowledge is constructed through
personal experiences and reflections [5]. Activities
such as matching shapes and sequencing story
events helped students turn abstract concepts into
more concrete ideas. For example, when students
assembled images of houses, trees, and roads in the
"My Environment" theme, they not only learned
about their surroundings but also communicated
and interacted socially, further enhancing their
learning experience. This process aligns with the
idea that learning through hands-on activities
deepens students' understanding, as described by
[1].
2. Communication and Collaboration
The Busy Book activities also encouraged
collaboration among students, with many working
together in small groups to complete tasks. This
reflects the social nature of constructivist learning,
which emphasizes knowledge construction through
interaction with others [14]. By sharing ideas and
discussing concepts, students were able to enhance
their understanding through social interaction,
demonstrating the importance of collaborative
learning. In this context, collaboration became not
just a method for completing tasks but a crucial part
of the learning process, as highlighted by [17].
3. Creativity and Exploration
The manipulative and exploratory nature of
the Busy Book stimulated students' creativity.
Students engaged in activities like arranging letters,
recognizing shapes, and composing simple stories,
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which allowed them to express their ideas in unique
ways. This creative freedom is a key feature of
constructivist learning environments, where
students are encouraged to explore and construct
their understanding in ways that resonate with them
personally [25]. The ability to manipulate and
experiment with the materials allowed students to
develop critical thinking and problem-solving skills
in a flexible learning environment.
. Experiential Learning

By incorporating visual, kinesthetic, and
reflective elements, the Busy Book facilitated
experiential learning. Students actively engaged with
the materials, linking abstract concepts to tangible
experiences. This is a hallmark of constructivist
learning, where knowledge is constructed through
direct, hands-on experiences [29]. As students
assembled objects or sequenced events, they not
only learned facts but also reflected on their actions,
reinforcing the connection between what they did
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and what they learned. This experiential approach
made the learning process more meaningful,
providing students with deeper insights into the
material.

. Thematic Learning Approach

The thematic approach, such as the "My
Environment" theme, enabled students to relate
their learning to real-world contexts. By creating
representations of their surroundings, students were
able to see the relevance of what they were learning
to their everyday lives, further deepening their
understanding. This approach supports the
constructivist view that learning is most effective
when connected to students' personal experiences
and the world around them [19]. It also highlights
the importance of context in learning, where
students can see the practical application of abstract
ideas.

Table 1. Student Engagement Levels in Busy Book Activities

Activity Highly Active Active Moderate Low Inactive
Interaction with Busy Book
elements 18 (62) 9 (31) 2(7) 0 0
Group discussion 16 (55) 11 (38) 2(7) 0 0
Thematic exploration 20 (69) 8 (28) 1(3) 0 0

This study demonstrates that Busy Book
activities enhance student engagement and
communication skills, with thematic exploration
showing the highest engagement (69%). The hands-
on, manipulative nature of the Busy Book fostered
intrinsic motivation by giving students control over
their learning, aligning with constructivist principles
that emphasize active participation [5]. Teacher
interviews revealed improvements in students'
speaking skills, highlighting the Busy Book’s role as a
tool for verbal interaction and social learning.

Factors contributing to these results include
autonomy in thematic exploration, hands-on
manipulation, and social interaction through group
discussions. The study’s strengths lie in its

comprehensive approach, measuring engagement
and communication, while its weaknesses include a
small sample size (29 students) and lack of
quantitative speaking assessments. The findings
align with previous research by [1]; [5], supporting
the benefits of manipulative learning tools.

The research suggests that educators can
enhance student engagement and communication by
using similar hands-on activities. Future studies
could expand the sample size and include more
objective assessments to evaluate long-term effects.
This study contributes to the field by showing that
Busy Books not only enhance cognitive development
but also improve communication and social learning.

Table 2. Improvement in Students’ Speaking Ability

Criterion Before (%) After (%)
Confidence in expressing opinions 31 76
Fluency in speaking 28 72
Use of varied vocabulary 24 68

This study demonstrates that Busy Book
activities significantly enhance student engagement,
communication skills, creativity, and problem-
solving. Thematic exploration showed the highest
engagement (69%), attributed to the freedom for
students to express themselves and experiment with
ideas. This supports Vygotsky’'s Zone of Proximal
Development (ZPD), where learning thrives through
guided social interaction and collaboration. Busy
Book served as scaffolding, enabling teachers to
provide initial guidance and gradually encourage
independent communication.

The study also showed notable improvements
in speaking skills, with increases in confidence
(76%), fluency (72%), and vocabulary use (68%).

Factors contributing to these results include hands-
on learning, the autonomy given in thematic
exploration, social interaction, and creative problem-
solving activities. While the study's strengths include
its comprehensive approach and strong theoretical
foundation, limitations include a small sample size
(29 students) and lack of objective pre- and post-
assessments for speaking skills.

This research aligns with previous studies by
[1]; [5], [17], which also highlight the benefits of
manipulative learning tools. However, this study
extends the literature by examining a broader range
of learning outcomes. The findings suggest that Busy
Book activities can foster engagement,
communication, and creativity in the classroom,
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offering valuable insights for future research and
educational practices.
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Table 3. Students’ Creativity Levels in Busy Book Activities

Creative Activity High (%) Medium (%) Low (%)
Story creation 66 28 6
Combining visual elements 59 34 7
Thematic exploration 72 24 4

This study demonstrates that Busy Book
activities effectively enhance student engagement,
communication skills, creativity, and problem-
solving. Thematic exploration, which allowed for
freedom of expression, recorded the highest
engagement (72%) and fostered creativity by
encouraging imaginative thinking and flexible
problem-solving. These findings align with
Vygotsky’s Zone of Proximal Development (ZPD),
where guided social interaction and collaboration
lead to independent learning. The Busy Book acted
as scaffolding, enabling students to progressively
gain communication skills, which aligns with
research by [9], [6], and [11], which also found that
experiential learning media improve verbal fluency
and confidence.

Factors contributing to these results include
hands-on learning, the autonomy provided by
thematic exploration, social interaction in group
discussions, and the creative tasks that promoted

problem-solving. The strengths of the study lie in its
holistic approach, measuring various aspects of
student development, and its strong theoretical
foundation in constructivist learning and ZPD.
However, the small sample size (29 students) and
lack of objective assessments limit the
generalizability and rigor of the findings.

The research aligns with studies by [1]; [5],
[17], which also highlight the effectiveness of
manipulative  learning tools in  enhancing
engagement and communication. This study,
however, expands the focus by exploring a broader
range of learning outcomes beyond language
development, offering new insights into the

multifaceted benefits of Busy Book activities. Future
research could use larger sample sizes and more
rigorous assessments to further explore these
findings.

Figure 2. Students engaging with the Busy Book during classroom activities.

This study shows that Busy Book activities
significantly =~ enhance  student  engagement,
communication skills, creativity, and problem-
solving. Thematic exploration (72%) was the most
engaging activity, fostering creativity through
autonomy and experimentation. These results align
with Vygotsky’s Zone of Proximal Development
(ZPD), where scaffolding helps students progress
from guided support to independent learning. The
improvement in communication confidence (76%),
fluency (72%), and vocabulary use (68%) is
attributed to social interaction during the activities.
Creativity and problem-solving were promoted
through tasks like story creation and combining
visual elements, which encouraged critical thinking
and divergent problem-solving.

Factors leading to these results include hands-
on learning, autonomy in thematic exploration, social
collaboration, and scaffolding by teachers. The
study's strengths lie in its holistic approach,
measuring multiple aspects of student development,
and its solid theoretical foundation in constructivist
theory. However, the small sample size (29 students)
and lack of objective speaking assessments limit the
generalizability and rigor of the findings.

The study aligns with previous research by
[1]; [5], [17], which highlighted the benefits of
manipulative  learning tools in  enhancing
engagement and communication. This research
extends those findings by also exploring creativity
and problem-solving. Future research can expand
these findings using larger samples and more
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objective assessments to explore the long-term
impact of Busy Book activities.

CONCLUSION

In conclusion, this study successfully
demonstrates that the Busy Book is an effective
instructional tool that enriches elementary students'
learning experiences. It enables students to actively
construct knowledge through direct, hands-on activities,
fostering creativity, problem-solving, and collaboration.
By engaging in exploratory tasks and social interactions,
students are encouraged to develop both cognitive and
social skills, consistent with the principles of
constructivist pedagogy. The research highlights that
the Busy Book not only helps students understand
abstract concepts but also enhances their confidence
and communication skills. Pedagogically, the Busy Book
reinforces the role of teachers as facilitators, supporting
the Merdeka Curriculum's emphasis on student-
centered, collaborative, and experience-driven learning.
Thus, the Busy Book aligns with the objectives of the
curriculum while fostering 21st-century competencies
such as critical thinking, creativity, communication, and
collaboration, making it a valuable tool for modern
classrooms.
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