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Abstract: This study aims to investigate the effectiveness of implementing differentiated instruction in improving student
learning outcomes in Informatics for Grade X students at a vocational high school. Employing a classroom action research
design over two cycles, data were collected through learning outcome tests, student attitude observations, and documentation.
Both qualitative and quantitative approaches were utilized in data analysis. The findings reveal that the implementation of
differentiated instruction was moderately effective, with an average N-Gain score of 75.6%. There was a significant
improvement in student learning outcomes following the application of differentiated instructional methods. Quantitative
analysis supported the effectiveness of this approach, as evidenced by a t-test value of 6.256 with 66 degrees of freedom and a
significance level of < 0.001, thereby rejecting the null hypothesis (Ho). These results indicate that differentiated instruction
can significantly enhance student engagement and academic performance, particularly in subjects such as Informatics that
require logical and rapid thinking skills. The study underscores the crucial role of instructional innovation and teacher
management strategies in addressing diverse student needs and optimizing learning outcomes. It recommends the broader
application of differentiated instruction to enhance teaching quality and student achievement in vocational education contexts.
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INTRODUCTION

In the 21st century, education must equip students
with more than cognitive knowledge; it must foster critical
thinking, collaboration, and adaptability in response to rapid
technological change. Informatics is one of the essential
subjects that directly supports these competencies. In the
Indonesian education system, Informatics is taught from
elementary to tertiary levels, indicating its fundamental role
in preparing students for a digital and technology-driven
society[1], [2].

Despite its relevance, student achievement in
Informatics remains unsatisfactory. Learners often struggle
to understand abstract and algorithmic concepts, which
demand logical and structured thinking. This issue is
exacerbated by the use of conventional, teacher-centered
instructional methods[3]. These methods typically ignore
students’ individual learning preferences and readiness,
resulting in passive learning, low motivation, and
suboptimal outcomes[4], [5].

Differentiated instruction has emerged as a potential
solution to this challenge. It involves adapting the content,
process, and product of learning based on students'
readiness, interest, and learning profiles. This model
encourages personalized learning experiences and aims to
create more inclusive and effective classroom environments.
Differentiated instruction has been proven to improve
student engagement and learning outcomes by aligning
instruction with the learners' needs[6], [7].

Recent studies support this instructional approach.
Tong and Singh [2] conducted a meta-analysis of literature
from 2015 to 2024 and confirmed that differentiation in
content, process, and product significantly influences both
student achievement and perception in higher education
settings. Their findings suggest that differentiated instruction
enhances academic outcomes and promotes meaningful
learning experiences[8]. In a related study, Khatri et al. [9]
examined the impact of differentiated instruction on English

Language Learners and found that it plays a critical role
in improving academic performance by accommodating
diverse linguistic and cognitive needs.

These findings highlight the relevance of
differentiated instruction in vocational education
contexts, where student diversity in interest, ability, and
prior knowledge is prominent. Teachers must shift from
being mere content deliverers to learning facilitators and
instructional strategists. Effective instructional design
must address learner variability to improve academic
performance, especially in subjects like Informatics,
which demand both technical and cognitive skills.

This study aims to investigate the effectiveness of
differentiated instruction in improving learning outcomes
among Grade X students in the Informatics subject.
Using a classroom action research (CAR) model, this
study examines the quantitative and qualitative impacts
of differentiated strategies on student achievement. The
findings are expected to provide empirical support for
differentiated instruction as a viable model to enhance
educational quality and student success in vocational
high schools.

RESEARCH METHOD

This study employed a Classroom Action
Research (CAR) methodology conducted over two
cycles, following the model proposed by Kemmis and
McTaggart[10]. Each cycle consisted of four stages:
planning, acting, observing, and reflecting. The goal was
to  enhance learning outcomes through the
implementation of differentiated instruction tailored to
student diversity[11], [12].

The participants were 67 Grade X students
enrolled in an Informatics course at a vocational high
school. A purposive sampling technique was used, based
on identified instructional challenges and prior student
performance[13].

Data were collected using three primary instruments:
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1.

Learning Outcome Tests — Pre-tests and post-tests were
administered during each cycle to measure cognitive
gains. The tests were aligned with course objectives
and focused on core Informatics competencies.
Observation of Student Attitudes —  Student
engagement and participation were monitored through
structured observation checklists during the learning
activities.

Documentation — Supporting data were gathered from
lesson  plans, instructional materials, student
worksheets, and teacher field notes to ensure
triangulation[14], [15].

A mixed-methods analysis approach was applied:

a.

Quantitative data from test scores were analyzed using
the Normalized Gain (N-Gain) formula[16], [17]:

Post-test — Pre-test
Maximum score — Pre-test

N-Gain =

A paired-sample t-test was conducted using SPSS to
determine the statistical significance of improvements,
with a confidence level of 95% (p < 0.05).

Qualitative data from observations and documentation
were analyzed using thematic analysis. Data reduction
and categorization were employed to interpret
behavioral changes and student responses to the
intervention[18].

The criteria for success included:

a. A minimum average N-Gain score of 0.3, classified as
a moderate improvement.

b. At least 75% of students actively participating in the
differentiated learning process based on observational
indicators[19].

RESULTS AND DISCUSSION

1. Results of Learning Outcome Tests

The results from both cycles demonstrate a clear
improvement in students’ learning outcomes after the
implementation of differentiated instruction. In Cycle I,
the average pre-test score of 58.2 increased to 74.1,
with an N-Gain of 0.52, categorized as moderate. In
Cycle II, the post-test average rose to 83.7, producing
an N-Gain of 0.75, which is classified as high. This
indicates that differentiated instruction substantially
enhanced students’ cognitive understanding of
Informatics concepts.

According to Bloom’s Taxonomy, learning
outcomes at the cognitive domain are more effectively
achieved when instruction is aligned with students’
developmental readiness and learning styles.
Tomlinson’s theory of differentiated instruction
supports this by proposing that modifying content,
process, and product based on individual learner
profiles increases instructional effectiveness. The
improvement in student outcomes across both cycles
reflects the increasing efficacy of differentiated
strategies when applied consistently and responsively.

These findings are also consistent with
Vygotsky’s Zone of Proximal Development (ZPD),
which emphasizes that students perform best when
instructional tasks are situated just beyond their current
level and supported with scaffolding [20], [21].
Differentiated instruction acts as this scaffold,
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providing appropriate challenge and support to
meet learners where they are.

Empirical support for these interpretations is
found in the meta-analysis conducted by Tong and
Singh [2], which demonstrated that differentiated
instruction—across content, process, and product—
significantly enhances both achievement and
learning perception in higher education. Although
the present study was conducted at the vocational
high school level, the instructional mechanisms and
outcomes are comparable, particularly when
addressing cognitive diversity.

Moreover, Khatri et al. [9] found that
differentiated instruction had a profound impact on
the academic performance of English Language
Learners. This supports the notion that
differentiation is  particularly effective in
classrooms with high variability in student
readiness and background, as is typical in
vocational education.

The upward trajectory in post-test scores
also suggests increased student familiarity and
comfort with differentiated tasks, reinforcing the
idea that differentiation is not a one-time strategy
but a continuous process that evolves with
classroom dynamics. As students adapt to
personalized approaches, their engagement and
achievement tend to improve.

In conclusion, the observed gains provide
strong empirical support for the application of
differentiated instruction in improving learning
outcomes. The findings are grounded in established
learning theories and supported by recent research,
affirming the value of this approach in addressing
learner diversity and promoting academic success
in secondary vocational education.

Statistical Analysis

The  effectiveness of  differentiated
instruction was further validated through inferential
statistical analysis using a paired-sample t-test. The
test was conducted to determine whether the
improvement in students’ learning outcomes
between the pre-test and post-test was statistically
significant. The result showed a t-value of 6.256
with 66 degrees of freedom, and a significance
value (p) < 0.001, which is well below the
conventional alpha level of 0.05. Therefore, the null
hypothesis (Ho)—which states that there is no
significant difference between the pre-test and post-
test scores—is rejected.

This statistical result confirms that the
increase in post-test scores was not due to chance,
but rather a result of the applied instructional
intervention. The magnitude of the t-value also
suggests a strong effect, reinforcing the impact of
differentiated strategies on measurable academic
outcomes.

From a theoretical perspective, the use of
statistical validation aligns with best practices in
evidence-based education, where instructional
innovations must be supported not only by
qualitative observation but also by robust
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quantitative analysis [22]. The result aligns with
Bloom’s Mastery Learning Theory, which posits that
with appropriate instructional strategies and sufficient
time, nearly all students can achieve a high level of
understanding [23]. Differentiated instruction provides
the necessary variance in time and method, enabling
students to learn at a pace and in a style that suits them.

Moreover, statistical significance is only one
part of the equation; practical significance must also be
considered. In this case, the N-Gain improvement from
0.52 to 0.75, along with the statistically significant t-
test result, shows both strong quantitative and
pedagogical impact. This dual confirmation is essential
in classroom action research, which aims not just to
observe change but to demonstrate that the change is
meaningful, replicable, and instructionally grounded.

The findings further affirm conclusions from
Tong and Sing, who, in their meta-analysis,
emphasized the importance of differentiated instruction
in consistently producing statistically significant
improvements across educational levels. Similarly,
Khatri et al. highlighted that measurable gains in
student performance can be expected when instruction
is responsive to learner variability, a core principle of
the differentiated approach.In conclusion, the statistical
analysis substantiates the claim that differentiated
instruction significantly enhances academic
performance. This not only validates the methodology
used in this study but also provides a reliable model for
broader application in diverse educational settings[24].
Observation of Student Attitudes

Observational data showed a positive trend in
student engagement and participation across both
cycles. In Cycle I, 68% of students demonstrated active
learning behaviors, such as asking questions,
participating in discussions, and completing tasks
independently. This figure increased to 84% in Cycle
11, indicating a significant behavioral shift toward more
active and self-regulated learning.

Students responded positively to the varied
learning activities, which included tiered tasks, flexible
grouping, and choice-based assignments. These
differentiated strategies allowed students with different
readiness levels to access the content in meaningful
ways.

Interpretation and Discussion

The results align with previous studies on the
benefits of differentiated instruction. Tong and Singh
[2] highlighted the significant influence of content,
process, and product differentiation on learning
outcomes in higher education. Similarly, Khatri et al.
[9] emphasized that differentiation is particularly
effective for diverse learners, including those with
varying academic  backgrounds or language
proficiency.

In this study, differentiated instruction improved
not only cognitive outcomes but also affective
engagement. Students reported feeling more confident
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and motivated when learning materials matched
their ability levels and interests. The combination
of tiered content and student-centered activities
provided meaningful scaffolding and increased
ownership of the learning process[25].

The success of this intervention also
underscores the importance of teacher instructional
management. Teachers must have the capacity to
diagnose student needs, design differentiated
materials, and facilitate a flexible learning
environment. When these components are well-
executed, differentiation becomes a powerful tool
to enhance academic achievement.

Limitations and Further Research

Although the study yielded positive results,
it was limited to one subject (Informatics) and a
single class context. Further research across
multiple subjects, grade levels, and school types is
recommended to validate the generalizability of
these findings. Additionally, exploring digital tools
to support differentiation may further enhance its
scalability and efficiency in modern
classrooms[26], [27], [28].

While this study provides encouraging
evidence of the effectiveness of differentiated
instruction, its scope was limited to a single subject
area—Informatics—and focused solely on one class
at the Grade X level. This narrow focus restricts the
generalizability of the findings across broader
educational contexts. Differences in subject matter,
curriculum demands, and student cognitive profiles
may produce different outcomes if the same
instructional model were applied in disciplines such
as Mathematics, Language, or Social Sciences.
Moreover, the success of the intervention was
influenced by the specific characteristics of the
class and the teacher’s ability to implement
differentiation effectively[29], [30], [31], [32].

Future research is recommended to expand
the application of differentiated instruction across
multiple subject areas and educational levels to
examine whether similar improvements in learning
outcomes occur[33], [34], [35], [36], [37], [38].
Additionally, studies involving different school
environments—including  urban, rural, and
inclusive education settings—can offer richer
insights into contextual adaptability. Given the
increasing integration of technology in education, it
is also essential to investigate the role of digital
tools and learning platforms in facilitating and
scaling differentiation practices. Digital support
systems, such as adaptive learning software or
learning management systems (LMS), could offer
dynamic solutions for managing diverse learner
needs more efficiently in the 2Ist-century
classroom.
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Figure 1. Comparison of Pre-test and Post-test Scores

This graph shows a significant improvement in
student learning outcomes following the
implementation of the differentiated instruction model.
In Cycle I, the average score increased from 58.2 to
74.1, while in Cycle 11, the post-instruction score rose
further to 83.7. This improvement reflects the
effectiveness of the differentiation approach in
facilitating better academic achievement, as supported
by the N-Gain analysis and statistical testing.

CONCLUSION

This study concludes that the implementation of the
differentiated instruction model is proven effective in
improving student learning outcomes in the subject of
Informatics. Conducted through a two-cycle classroom
action research design, the intervention led to a significant
and consistent improvement in cognitive achievement
among students.Quantitative findings revealed that the
students’ average scores increased steadily from the first to
the second cycle, with N-Gain scores progressing from
moderate to high categories. The paired-sample t-test also
indicated statistically significant results, confirming that the
improvement was meaningful and not due to random
chance.

Qualitative data supported these outcomes, showing
increased student engagement, participation, and motivation
during differentiated learning activities. Students responded
positively to instructional strategies that were tailored to
their  individual  needs, readiness levels, and
interests. Therefore, differentiated instruction not only
enhances academic performance but also fosters more
inclusive and meaningful learning experiences. Teachers are
strongly encouraged to integrate differentiated strategies in a
structured and continuous manner, especially in diverse
classrooms.This research was conducted in Class X of SMK
Negeri 6 Kota Batam, located in Kota Batam, Kepulauan
Riau, Indonesia. The findings confirm that differentiated
instruction is both applicable and impactful in this
educational context and can serve as a model for other
similar institutions.

ACKNOWLEDGMENT

The researcher would like to express sincere gratitude
to all those who contributed to the completion of this study.
Special thanks are extended to the principal, teachers, and
students of SMK Negeri 6 Kota Batam for their support and

participation during the research process. Appreciation is
also given to academic advisors and colleagues for their

valuable

guidance, insights, and encouragement

throughout this work.

REFERENCES

(1]

(2]

(4]

(6]

L. Ziernwald, D. Hillmayr, and D. Holzberger,
‘Promoting High-Achieving Students Through
Differentiated  Instruction in  Mixed-Ability
Classrooms—A Systematic Review’, Journal of
Advanced Academics, vol. 33, no. 4, pp. 540-573,
Nov. 2022, doi: 10.1177/1932202X221112931.

G. Tong and C. K. Swaran Singh, ‘The Impact of
Differentiation =~ Methods  (Content,  Process,
Product) of Differentiated Instruction on the
Achievement and Perception of Students in Higher
Education: A Meta-Analysis of Literature in Recent
Ten Years (2015-2024)’, IJARBSS, vol. 14, no. 11,

p. Pages 2303-2320, Nov. 2024, doi:
10.6007/ITJARBSS/v14-i11/23741.
S. S. Safawi and Mersin, ‘The effect of

differentiated instruction approach on students’
academic achievement and attitudes: A meta-
analysis study’, ntegr. J. Edu. Train., vol. 6, no. 6,
Pp- 120-132, Dec. 2022, doi:
10.31248/1JET2022.163.

H. Tas and M. B. Minaz, ‘The Effects of Learning
Style-Based Differentiated Instructional Activities
on Academic Achievement and Learning Retention
in the Social Studies Course’, Sage Open, vol. 14,
no. 2, p. 21582440241249290, Apr. 2024, doi:
10.1177/21582440241249290.

Ma. Romila D. Uy, ‘Differentiated Instruction
Strategy and Learners’ Performance’, IJRP, vol.
139, no. 1, Dec. 2023, doi:
10.47119/1JRP10013911220235802.

R. Salar, ‘Effect of Differentiated Instruction and
SE Learning Cycle on Academic Achievement and
Self-efficacy of Students in Physics Lesson’, SEI,
vol. 32, no. 1, pp. 4-13, Mar. 2021, doi:
10.33828/sei.v32.il.1.

S. M. Pinaranda and M. B. Sario, ‘Differentiated
Instruction on Academic Performance in Filipino
Subject’, Asian J. Educ. Soc. Stud., vol. 50, no. 7,
pp- 408-415, Jun. 2024, doi:
10.9734/ajess/2024/v50i71473.

148



Jurnal Inovasi Pendidikan dan Sains
Vol.6 No.1, April 2025: 145-150

(8]

[9]

[10]

[11]

[12]

[13]

[14]

[16]

[17]

[18]

D. K. Kanyugi, D. Obote, S. Munanu, and M. Iguna,
‘Effect of Differentiated Instructional Approach on
Learners’ Participation and Academic Achievement in
Biology in Public Secondary Schools in Mbeere North
Sub-County, Kenya’, East Afr. j. educ. stud., vol. 7, no.
3, pp. 1-12, Jul. 2024, doi: 10.37284/eajes.7.3.2012.

K. Amara, L. Johansson, and A. Patel, ‘Impact of
Differentiated Instruction on English Language
Learners: Maximizing Academic Success’, RSELTL,
vol. 1, no. 2, May 2023, doi: 10.62583/rseltl.v1i2.12.
R. McTaggart and G. Currd, ‘Action Research for
Curriculum Internationalization: Education versus
Commercialization’, in Education, Participatory
Action Research, and Social Change, D. Kapoor and S.
Jordan, Eds., New York: Palgrave Macmillan US,
2009, pp. 89-105. doi: 10.1057/9780230100640 7.

W. N. Yanuarto, ‘A Classroom Action Research
(CAR): Students’ Creativity Enhancement Through
Problem Solving Learning’,
indonesian.j.of- mathematics.education, vol. 3, no. 1,
pp. 1-7, Apr. 2020, doi: 10.31002/ijome.v3i1.2324.

A. Prihantoro and F. Hidayat,
‘MelakukanPenelitianTindakan Kelas’, UJII, vol. 9,
no. 1, pp- 49-60, Nov. 2019, doi:

10.47200/ulumuddin.v9i1.283.

Muhammad Azis, M. Ridwan Tikollah, SahadeSahade,
FajrianiAzis, and SamsinarSamsinar,
‘PenelitianTindakan Kelas (PTK)’, jipm-nalanda, vol.
1, no. 4, pp. 53-59, Oct. 2023, doi: 10.47861/jipm-
nalanda.v1i4.544.

H. Moreira and M. L. Lara Freire, ‘Promoting
Formative Assessment with Quizizz: A Classroom
Action Research Study’, Ciencia Latina, vol. 8, no. 2,
pp- 590-604, Apr. 2024, doi:
10.37811/cl rem.v8i2.10511.

HikmatAbdurochman, ‘Classroom Action Research on
Implementing the Constructive Collaborative Problem-
Based Learning (PBL) Method for Developing
Character Education through Prophets’ Stories among

Fifth Graders at SD-2 YPK  Bontang:
PenelitianTindakan Kelas
PenerapanMetodeKonstruktifKolaboratif Model

Problem Based Learning (PBL) MateriKisah Para Nabi
UntukMeningkatkanKarakterSiswa Kelas V SD-2 YPK
Bontang’, Tasqif, vol. 1, no. 1, pp. 3443, May 2024,
doi: 10.51590/tsqf.v1il.6.

T. Kobayashi and K. Ogawa, ‘Community and parental
participation in Ugandan public primary education: A
mixed-method analysis’, International Journal of
Educational Development, vol. 113, p. 103225, Mar.
2025, doi: 10.1016/j.ijedudev.2025.103225.

T. Doi, M. Murata, and A. Nagata, ‘Attractiveness
factors of the use of retro products to young people: A
mixed-method approach with user experience
analysis’,  International Journal of Industrial
Ergonomics, vol. 105, p. 103695, Jan. 2025, doi:
10.1016/j.ergon.2025.103695.

N. Chotisarn and T. Phuthong, ‘Retail technology use
in sustainability practices: A mixed-methods analysis
of implementation approaches and future directions’,
Sustainable Futures, vol. 9, p. 100674, Jun. 2025, doi:
10.1016/j.sftr.2025.100674.

ISSN 2721-9119 (Online)

[19] J. Brinken, S. Trojahn, and F. Behrendt, ‘A mixed
method approach to integrate digitization and
sustainability on  German farms’, Smart
Agricultural Technology, vol. 11, p. 101012, Aug.
2025, doi: 10.1016/j.atech.2025.101012.

[20] N. Gajdamaschko, ‘Vygotsky’s Sociocultural
Theory’, in International Encyclopedia of the
Social & Behavioral Sciences, Elsevier, 2015, pp.
329-334. doi: 10.1016/B978-0-08-097086-
8.23203-0.

[21] S. M. Barnett, ‘Application of Vygotsky’s Social
Development Theory’, JEP, Dec. 2019, doi:
10.7176/JEP/10-35-01.

[22] D. Blaz, Differentiated Instruction, 0 ed. Routledge,
2016. doi: 10.4324/9781315695648.

[23] S. M. Koimah, N. A. Zahra, E. Prasitini, S. K.
Sasmita, and N. Sari,
‘ImplementasiPembelajaranBerdiferensiasiuntukM
emenuhiKebutuhanBelajarSiswa yang Beragam’,
JurnalllmuSosial dan Budaya Indonesia, vol. 2, no.
2, pp- 5866, Nov. 2024, doi: 10.61476/49j96838.

[24] T. Tezcan and Z. F. Temel, ‘An Investigation of
Research on Differentiated Instruction Approach in
Preschool Education Between 2005-2022°, TAY
Journal, vol. 7, no. 4, pp. 998-1021, Nov. 2023,
doi: 10.29329/tayjournal.2023.610.12.

[25] M. A. Ghazali, A. B. Yusuf, S. H. Zaini, M.
Hamzah, and N. I. Abu Bakar, ‘The Effect of
Differentiated Instruction Approach on Writing
Skills and Motivation’, IJEPC, vol. 9, no. 56, pp.
299-308, Dec. 2024, doi: 10.35631/1JEPC.956019.

[26] U. Nasri, Fahrurrozi, L. F. Haryadi, M. Hajras, and
S. Ramdana, ‘Integrating classical islamic texts and
digital technology revitalization of kutub al-turats
in ma’haddar al-qur’anwa al-hadith NW Anjani
Lombok’, AI-MISBAH: Jurnal Islamic Studies, vol.
13, no. 1, pp- 45-57, 2025, doi:
https://doi.org/10.26555/almisbah.v13i1.13029.

[27] U. Nasri, ‘Sasak Language in Rituals and
Traditions: An Anthropological Analysis of
Communication in the Lombok Community’,
Sabda, vol. 19, no. 2, pp. 89-99, Dec. 2024, doi:
10.14710/sabda.19.2.89-99.

[28] R. Hady, U. Nasri, M. Hajras, M. Hasyim, and A. J.
Rahmatullah, ‘The Revolution of Arabic Language
Learning: Integration of Digital Technology in 21st
Century Education’, JIPP, vol. 10, no. 2, pp. 1593—
1599, May 2025, doi: 10.29303/jipp.v10i2.3444.

[29] ArifSaefudinet al., ‘Discourse Analysis of Conflict
and  Resolution in  History  Textbooks:
Representations of the Referendum in Indonesia’,
Forum Linguist. Stud., vol. 6, no. 5, Nov. 2024, doi:
10.30564/f1s.v615.7115.

[30] U. Nasri, ‘Rethinking Religious Moderation:
RevitalisasiKonsepManusiaPerspektifFilsafat
Pendidikan Islam dalamKonteksMultikultural’,
JIPP, vol. 9, no. 1, pp. 213-220, Jan. 2024, doi:
10.29303/jipp.v9il.1655.

[31] U. Nasri, ‘ParadigmaFilsafat Islam: Revitalisasi
Pendidikan MultikulturalTelaahPemikiran TGKH.
Muhammad Zainuddin Abdul Madjid Lombok’, 47-

149



Jurnal Inovasi Pendidikan dan Sains
Vol.6 No.1, April 2025: 145-150

Qalam, vol. 16, no. 1, pp. 821, Jun. 2024, doi:
10.47435/al-qalam.v16i1.2293.

[32] U. Nasri, E. Muliadi, and A. H. Rasyidi, ‘Balancing
Tradition and Modernity: Islamic Education in the
Evolution of WetuTelu in Northern Lombok’, vol. 12,
no. 2, pp- 121-152, 2024, doi:
http://dx.doi.org/10.15642/jpai.2024.12.2.121-152.

[33] U. Nasri, Menjemputllmu:
SebuahPengantarFilsafatlimu. Yogyakarta:
Semestallmu, 2016.

[34] U. Nasri, MenziarahiFilsafat:
SebuahPengantarFilsafatUmum. Yogyakarta:
Semestallmu, 2016.

[35] U. Nasri, Bersahabatdenganllmu:

SebuahPengantarFilasfatlimu; Cetakan Ke-7.
Lombok: CV. Haramain Lombok, 2020.

[36] U. Nasri, NgajiBarengFilosof:
SebuahPengantarFilsafatUmum. Lombok: Penerbit
CV. Haramain Lombok, 2020.

[37] U. Nasri, Philosophy is Mother of Science’s:
PengatarFilsafat. Lombok: CV. Haramain Lombok,
2020.

[38] U. Nasri, Philosophy of Education. Lombok: CV.
Haramain Lombok, 2022.

ISSN 2721-9119 (Online)

150



